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Statement of Intent 

This behaviour policy aims to:  

• Create a positive culture that promotes excellent behaviour, ensuring that all children have 

the opportunity to learn in a calm, safe and supportive environment  

• Establish a whole-school approach to maintaining high standards of behaviour that reflect 

the values of the school  

• Outline the expectations and consequences of behaviour  

• Provide a consistent approach to behaviour management with equity for all pupils a high 

regard. 

• Define what we consider to be detrimental and dangerous behaviour, including bullying and 

discrimination 

 

1. Legislation, statutory requirements and statutory guidance 

This policy is based on legislation and advice from the Department for Education (DfE) on:  

• Behaviour and discipline in schools: advice for headteachers and school staff, 2016  

• Behaviour in schools: advice for headteachers and school staff 2022  

• Searching, screening and confiscation at school 2018  

• Searching, screening and confiscation: advice for schools 2022  

• The Equality Act 2010  

• Keeping Children Safe in Education  

• Exclusion from maintained schools, academies and child referral units in England 2017  

• Suspension and permanent exclusion from maintained schools, academies and child referral 

units in England, including child movement - 2022  

• Use of reasonable force in schools  

• Supporting children with medical conditions at school   

• Special Educational Needs and Disability (SEND) Code of Practice. 

• Restrictive interventions, including use of reasonable force, in schools April 2026  

In addition, this policy is based on:  

• Section 175 of the Education Act 2002, which outlines a school’s duty to safeguard and 

promote the welfare of its children   

• Sections 88 to 94 of the Education and Inspections Act 2006, which requires schools to 

regulate children’ behaviour and publish a behaviour policy and written statement of 

behaviour principles, and give schools the authority to confiscate children’ property  

• DfE guidance explaining that maintained schools must publish their behaviour policy online 

 

 

 

https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/behaviour-in-schools--2
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/searching-screening-and-confiscation
https://www.gov.uk/government/publications/equality-act-2010-advice-for-schools
https://www.gov.uk/government/publications/keeping-children-safe-in-education--2
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/school-exclusion#:~:text=Schools%20and%20colleges%20must%20continue,headteachers
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
https://www.gov.uk/government/publications/supporting-pupils-at-school-with-medical-conditions--3
https://www.gov.uk/government/publications/send-code-of-practice-0-to-25
https://www.gov.uk/government/publications/use-of-reasonable-force-in-schools
http://www.legislation.gov.uk/ukpga/2002/32/section/175
http://www.legislation.gov.uk/ukpga/2006/40/section/88
https://www.gov.uk/guidance/what-maintained-schools-must-publish-online#behaviour-policy


2. Roles and responsibilities  

The governing board 

The governing board is responsible for: 

• Reviewing and approving the written statement of behaviour principles  

• Reviewing this behaviour policy in conjunction with the headteacher  

• Monitoring the policy’s effectiveness  

• Holding the headteacher to account for its implementation 

The Headteacher 

The headteacher is responsible for:  

• Reviewing this policy in conjunction with the governing board  

• Giving due consideration to the school’s statement of behaviour principles   

• Approving this policy  

• Ensuring that the school environment encourages valued behaviour   

• Ensuring that staff deal effectively with detrimental & dangerous behaviour  

• Ensuring that the policy is implemented by staff consistently with all groups of pupils 

• Ensuring that all staff understand the behavioural expectations and the importance of 

maintaining them  

• Providing new staff with a clear induction into the school’s behavioural culture to ensure 

they understand its rules and routines, and how best to support all children to participate 

fully  

• Offering appropriate training in behaviour management, and the impact of special 

educational needs and disabilities (SEND) and mental health needs on behaviour, to any 

staff who require it, so they can fulfil their duties set out in this policy  

• Ensuring this policy works alongside the safeguarding policy to offer children both sanctions 

and support when necessary  

• Ensuring that the data from the behaviour log is reviewed regularly, to make sure that no 

groups of children are being disproportionately impacted by this policy. 

School Leaders 

School leaders (including any colleague with leadership / management responsibilities) are 

responsible for the following: 

• Supporting colleagues to reflect on and develop their practice, for example through informal 

conversations, observations with co-reflection, and performance review 

• Addressing and subsequently supporting colleagues where the implementation of this policy 

is found to be inaccurate and/or inconsistent 

• Analysing patterns of pupils’ behaviour, using this information to support The Hill’s stated 

aims and the principles of this policy 

• Providing updates, reminders, and training for colleagues about pupils’ behaviour and this 

policy, as requested by the Headteacher 

• Contributing to the induction of new staff  

• Creation and review of a behaviour curriculum 



• Ensuring staff have access to training or support to develop skills and understanding 

Teachers and staff 

 Staff are responsible for:  

• Creating a calm and safe environment for children  

• Analysing and interpreting pupils’ behaviour as a form of communication 

• Teaching valued behaviour 

• Modelling valued behaviour 

• Applying the principle that all behaviour is linked to feelings, which result from experiences 

• Creating positive experiences for pupils 

• Supporting pupils to reduce detrimental behaviour 

• Maintaining their own physical and emotional welfare 

• Supporting colleagues to maintain physical and emotional welfare 

• Working in partnership with pupils’ parents / carers 

• Implementing this policy consistently 

• Recording behaviour incidents promptly on CPOMs  

• Challenging pupils to meet the school’s expectations  

Parents and carers 

Parents and carers, where possible, should:  

• Get to know the school’s behaviour policy and reinforce it at home where appropriate   

• Support their child in adhering to the school’s behaviour policy  

• Inform the school of any changes in circumstances that may affect their child’s behaviour 

• Discuss any behavioural concerns with the class teacher promptly 

• Take part in any pastoral work following challenging behaviour (for example: attending 

reviews of specific behaviour interventions)  

• Raise any concerns about the management of behaviour with the school directly, whilst 

continuing to work in partnership with the school  

• Take part in the life of the school and its culture  

• The school will endeavour to build a positive relationship with parents and carers by keeping 

them informed about developments in their child's behaviour and the school’s policy, and 

working in collaboration with them to tackle behavioural issues. 

Pupils 

Pupils will be made aware of the following during their induction into the behaviour culture:  

• The valued behaviours they should be displaying at school.  

• That they have a duty to follow the behaviour policy.  

• The school’s key rules and routines.  

• They will be recognised a for valued behaviour. 

• Some pupils will need more teaching and support than others, in order to secure valued 

behaviour and reduce detrimental behaviour 

• The pastoral support that is available to them to help them display valued behaviours.  



• Pupils will be asked to give feedback on their experience of the behaviour culture to support 

the evaluation, improvement and implementation of the behaviour policy.  

• Extra support and induction will be provided for children who are mid-phase arrivals. 

• This policy remains relevant beyond school, for example on the way to and from school, on 

trips and visit, as well as in the community when they can be identified as a member of the 

school. 

 

3. Therapeutic Thinking at The Hill  

3.1 Vision statement  

At The Hill, we follow the Therapeutic Thinking approach to behaviour and inclusion. At the core of 

this approach is understanding that all behaviour has a reason and is driven by feelings. The 

Therapeutic approach enables pupils and adults to manage and understand their feelings and 

develop healthy and supportive relationships. This approach supports pupil’s attitudes and 

behaviour and this supports their ability to learn. We strive to use the Therapeutic approach at The 

Hill, to create a safe, positive and challenging learning environment for everyone, where bullying, 

discrimination, sexual harassment, sexual abuse and sexual violence are not tolerated, online or 

offline. 

3.2 Aims  

• For staff and pupils to have respect for, and pride in their school.   

• For staff to model the virtues of visible kindness and visible consistency every day.  

• For staff to model The Hill’s core values: Kindness, Respect, Honest and Curiosity.   

• For all pupils and adults to have high expectations of valued behaviour.  

• School policy and practice will provide day-to-day experiences that create sustained valued 

feelings regardless of experiences of trauma, disability or neuro-type.  

• To develop pupil’s self-regulation skills that are not dependent on external rewards and to 

develop an understanding that behaviour is their own responsibility. 

• For all staff and pupils to have a clear understanding of the procedures for approaching, and 

the consequences for detrimental & dangerous behaviour. 

• For all staff to feel confident in the application of this policy and to feel supported by 

training and leadership. 

3.3 Zones of Regulation 

At The Hill, we recognise the importance of promoting positive mental health and emotional 

wellbeing to our students and their families. We aim to create an open culture around the discussion 

of mental health and wellbeing and to empower our children be able to regulate their emotions. By 

implementing the Zones of Regulation into our behaviour curriculum we aim to teach our pupils to 

identify emotions in themselves and others and provide them with bank of strategies to help 

regulate their emotions and improve their wellbeing.  

Regulation is something everyone continually works on whether we are aware of it or not. We all 

encounter trying circumstances that can test our limits. If we can recognise when we are becoming 

less regulated, we are able to do something about it to manage our feelings and get ourselves to a 



healthy place. This comes more naturally for some, but for others it is a skill that needs more 

attention and practice. This is the goal of The Zones of Regulation.  

Sorting our Emotions into Four Zones is complicated. They come in different sizes, intensities, and 

levels of energy that are unique within our brains and bodies. To make them easier to talk about, 

think about, and regulate, The Zones of Regulation organizes our feelings, states of alertness, and 

energy levels into four coloured Zones – Blue, Green, Yellow, and Red.  The simple, common 

language and visual structure of The Zones of Regulation helps make the complex skill of regulation 

more concrete for learners and those who support them. We learn to regulate our Zones to meet 

our goals and task demands, as well as support our overall well-being. 

3.4 Valued behaviour 

Valued behaviour creates helpful feelings in self or others. It includes actions that are characterised 

by a concern for the rights, feelings and welfare of self or others. Pupils will be taught the valued 

behaviours that are encouraged and expected through our Behaviour Curriculum  

a. Behaviour Curriculum – Intent 

At The Hill our key values are: kindness, honesty, respect, curiosity. These are the values which 

should be demonstrated by the adults and pupils in school.  

KINDNESS 

We want pupils to feel safe, comfortable, seen, and heard. Pupils are supported and enabled to 

show kindness by: 

• Showing good manners (saying please and thank you, holding doors open, waiting patiently 

for their turn). 

• Showing tolerance to others. 

• Asking for help when they need it and offering help to others.   

• Using non-verbal communication effectively (e.g. nodding, open body language) 

HONESTY 

We want children to develop an understanding of the importance of honesty. Pupils are supported 

and encouraged to be honest by:  

• Taking the opportunity to tell the truth and be heard. 

• Respecting others’ perspectives. 

• Acknowledging their mistakes and taking accountability for these. 

• Feeling confident to share their own experiences in a safe, constructive and non – 

discriminatory way. 

RESPECT 

We want pupils to be respectful and feel respected, content, and develop a sense of belonging. 

Pupils are supported and enabled to show respect by: 

• Taking part in two-way conversations.  

• Taking care of resources and equipment.  

• Greeting adults and peers.  

• Moving calmly around the school.  



• Responding promptly to adults’ instructions.  

• Speaking calmly to all adults and peers.  

 

CURIOSITY 

We want pupils to have the opportunity to explore, to find out about themselves, others and the 

local, national and global communities they belong to. 

• Attempting learning tasks and maintaining concentration on these.  

• Asking questions to enhance their learning.  

• Using topic specific vocabulary when talking about what they are learning.  

• Recognising their own strengths.  

• Trying to help themselves when they are stuck or facing a challenge.  

• Accepting that making mistakes is a way to learn and improve. 

This list is not exhaustive as there are many examples of pro-social behaviours that children 

demonstrate daily at The Hill. 

b. Behaviour Curriculum – Implementation 

Recognising valued behaviour 

Adults must take every opportunity available to recognise valued behaviour. This should happen as 

soon as possible once the valued behaviour has been observed. At The HIll we recognise that specific 

praise is the best recognition for pupils because it is immediate, genuine, and reinforces valued 

behaviour. Some pupils will benefit from additional recognition because of their needs. There are 

different ways in which adults can recognise  valued behaviour. In all cases the pupil’s individual 

needs should be considered and may alter the approach taken. The strategies adults deploy at the 

Hill are likely to include some of the following (more detail can be found in the school’s behaviour 

curriculum document): 

• Non-verbal recognition / affirmation such as smiling, nodding, thumbs up 

• Specific verbal praise / recognition (e.g. telling the pupil what they have done and how it 

made you feel) 

• Small and inexpensive tokens, alongside verbal praise may be given. This may be a sticker, 

house points or a certificate home to parent carers.   

• Award the Star Learner certificate to a pupil weekly for pro-social behaviour (or work).  

Some pupils, because of their emotional, mental health, or special educational needs will need 

increased recognition  than others. 

Some pupils may thrive when their valued behaviour is publicly identified, while others may find the 

experience negative, resulting in unhelpful feelings. 

Private feedback can be a powerful motivator, boosting confidence and reinforcing valued 

behaviours. 

c. Behaviour Curriculum - Impacts 

The school will continuously analyse and review the progress pupils make in relation to valued 

behaviour.  



The progress measures that pupils make as a result of the education they receive may include: 

• reduced frequency and/or severity of detrimental behaviours 

• increase in attendance 

• greater engagement in learning activities 

• deeper understanding of emotions and feelings 

• increased co-regulation and self-regulation 

• setting themselves goals 

• having more confidence in their own abilities 

• greater perseverance and more able to wait for what they want 

• looking after their bodies, including healthy eating, and managing personal needs 

independently 

• developing friendships 

• co-operating  

• resolving conflicts 

The way we will analyse these measures are: 

• Data recorded regarding severity and frequency of detrimental behaviours using the school 

system CPoms. 

• Termly reviews of celebrations and recognitions.  

• Regular discussion with senior Leaders about the progress of groups and individuals seen in 

observation and using professional judgement. 

• Collection of pupil voice through debrief, school council meetings, PSHE lessons, circle times 

etc 

3.5  Detrimental behaviour 

Detrimental behaviour is defined as anything that hurts or hinders an individual, the community or 

the environment. Detrimental behaviour contributes to negative experiences and leads to unhelpful 

feelings. 

At The Hill we recognise that all behaviour is a form of communication and it is the responsibility of 

adults to analyse and interpret what the behaviour is communicating. We also recognise that all 

behaviour is driven by thoughts and feelings, which are influenced by experiences. For some pupils, 

incidents and patterns of detrimental behaviour may indicate an unknown or unmet need which 

requires further consideration. For some pupils their known additional / special educational needs 

may influence their behaviour. For more information on pupils’ special educational needs please 

refer to the school’s SEND Information Report and SEND policy.  

Adults should respond to detrimental behaviour with the aim of reducing it and identifying 

opportunities to teach pupils about valued behaviour. Adults’ responses should be consistent, logical 

and happen as soon as possible after the detrimental behaviour.  The responses will always consider 

the needs of the pupil(s) displaying detrimental behaviour and be adapted accordingly. 

a. Responding to detrimental behaviour 

i. Some detrimental behaviours may not be unusual at The Hill and as far as possible all staff 

are expected, encouraged, and supported to respond to these themselves. Examples may include 

(but are not limited to): talking over instruction, not attempting work, interrupting, lack of care for 



equipment or the environment, not following instructions. Adults’ responses to detrimental 

behaviours of this kind could include one or more of the following, listed broadly in sequential order: 

• Restating the expected valued behaviour – calmly making clear what the pupil should be 

doing.  

• Non-verbal intervention – moving closer to the pupil(s), using simple hand gestures, whilst 

continuing to teach, using other non-verbal communication techniques such as symbols and 

visuals etc.  

• Proximal praise – recognising  those pupils who are doing what has been asked; restating the 

specific valued behaviour is helpful.   

• Check-in – asking ‘are you ok?’ ‘what do you need?’ or ‘how can I help?’ during or 

immediately after a detrimental behaviour.  

• Refocus – gain the pupil’s attention, use their name, then restate the specific valued 

behaviour that is expected at that moment.  

• Describe the behaviour – use the pupil’s name then tell them simply and calmly what they 

are doing that is detrimental.  

• Positive phrasing – gain the pupil’s attention, give a clear, unambiguous instruction, 

delivered with clarity. End with ‘thank you’. E.g. Adam, put the pen down on the table. 

Thank you. 

• Limited choice – provides two options of equal value to give the pupil an element of control 

over what happens next, within the boundaries set by the adult. E.g. Adam, shall we talk 

here or in the corridor? 

• Disempower the behaviour – a planned response to detrimental behaviour to make the 

detrimental less successful and effective in the moment for the pupil. E.g. Adam, you can 

listen from there. The adult should then focus on catching the pupil getting it right. 

• Intervene – gain the pupil’s attention, use their name, then deliver an intervention or 

protective or educational consequence designed to enable change behaviour by increasing 

the level of support / scaffolding / teaching. This may require the pupil to move seats 

temporarily so that the teacher or other adult can deliver the intervention or consequence. 

This is likely to focus on the impact of detrimental behaviour as well as the significance and 

impact of the valued behaviour and its links to the school values. The intervention or 

consequence should only last as long as it takes for the pupil to make progress and 

demonstrate understanding. 

ii. Some detrimental behaviours may be less common and/or have increased severity. 

Examples may include (but are not limited to): increased frequency of detrimental behaviour, 

dismissive/offensive language, significant or repeated disruption to others’ learning, invading others’ 

personal space, aggression, withdrawal, internal truancy.  

Responses to these behaviours are likely to include to those outlined in 7ai. In addition, adults may 

need to: 

• Intervene – gain the pupil’s attention, use their name, then deliver an intervention or 

protective or educational consequence designed to enable behaviour change by increasing 

the level of support / scaffolding / teaching. This may require the pupil to move seats 

temporarily so that the teacher or other adult can deliver the intervention or consequence. 

This is likely to focus on the impact of detrimental behaviour as well as the significance and 



impact of the valued behaviour and its links to the school values. The intervention or 

consequence should only last as long as it takes for the pupil to make progress and 

demonstrate understanding.  

• Apply consequences - any pupil displaying detrimental behaviour may be subject to 

protective consequences designed to mitigate harm. More information can be found below 

in Section 7c.  Educational consequences will always be implemented following incidents or 

patterns of detrimental behaviour. These must be designed to enable behaviour change by 

teaching pupils about valued and detrimental behaviour, based on the principle that all 

behaviour is a result of feelings, which are influenced by experiences. Educational 

consequences are best applied by those working directly with pupils. They may include one 

or more of the following: 

‐ reteaching valued behaviour during the lesson, undertaken where possible away 

from other pupils 

‐ scaffolding the valued behaviour, for example through a social story, visual 

reminders, or modelling 

‐ increasing adult input / supervision for a defined period of time 

‐ use of limited choice; (e.g. ‘we are all sitting quietly now; will you sit quietly on 

your chair or mine?’) 

‐ increasing / adapting praise and celebration of valued behaviour when it is 

displayed 

 

b. Analysing patterns of detrimental behaviour 

All adults with leadership and management responsibility have a duty to collate, analyse, and act on 

data relating to detrimental behaviour. All adults may be asked to contribute information relevant to 

the analysis of behaviour. 

i. Individual pupils - where pupils frequently display detrimental behaviour, the class teacher 

will record these incidents and be supported by a senior leader to analyse patterns. Continued 

detrimental behaviour needs to be interpreted; it can often be a sign of an unknown or unmet need. 

The Early Prognosis tool will be used to undertake this analysis. It provides a structure for staff to 

describe patterns of behaviour, consider what may be influencing the child (risk and protective 

factors), explore functions of behaviour (e.g. sensory, emotional, social, tangible), capture pupil and 

family voice, and plan adaptations. 

ii. Groups of pupils - the school’s senior leaders are responsible for regularly monitoring 

detrimental behaviour across the school through observations, stakeholder voice, and scrutiny of 

data. A full analysis will be presented to the Headteacher at least once per term. This information 

will be used to inform practice and develop strategy. All information will be evaluated according to 

pupils’ protected characteristics, including age, sex, race and ethnicity, and disability. Where groups 

of pupils are noted to be disadvantaged by the behaviour policy and its implementation senior 

leaders will need to take action to remedy this, and support all staff to secure more equitable 

outcomes in line with the school’s aims and values. 

c. Responding to dangerous behaviour 

Dangerous behaviour is defined any action(s) which will imminently result in serious harm (physical, 

emotional, mental, reputational) to self or others, damage to property, or behaviour that would be 

considered criminal if the person was the age of criminal responsibility. 



Incidents and patterns of dangerous behaviour may well require protective consequences to be 

applied for the specific aim of mitigating risk. To enable adaptation of provision or approach to be 

planned and implemented one or more of the following may be used: 

• separation from adults and/or peers,  

• limiting access to named areas of the school,  

• accessing different activities / equipment to peers,  

• increased levels of adult support and supervision,  

• temporarily reduced timetables, 

• suspension, or exclusion (more detail can be found in the exclusions policy). 

Parent carers will always be informed as soon as possible once the decision to apply protective 

consequences has been made. These decisions will be taken by the Headteacher, or staff authorised 

by the Headteacher (in which case the Headteacher will be informed on the same day the decision is 

taken). In all cases educational consequences will be applied with the aim of reducing future risk and 

enabling behaviour change.  

Dangerous behaviour could be categorised in one of the following four areas, for which there are 

specific considerations in addition to those detailed in the previous paragraph.  

i. Bullying. Bullying is the repetitive, intentional harming (physical, emotional, mental, 

reputational) of one person or group by another person or group, where the relationship involves an 

imbalance of power. Bullying is always unacceptable at The Hill and the school will always take 

action to address it.  

ii. Prohibited items. These include: knives or weapons; any article a staff member reasonably 

suspects has been used or has been threatened to be used to commit an offence, or to cause 

personal injury to, or damage to the property of, any person; illegal drugs; other toxic or 

psychoactive substances; stolen items; fireworks or other explosives; pornography or sexual 

imagery; alcohol; tobacco; e-cigarettes and vapes. The Headteacher and staff they authorise have a 

statutory power to search a pupil or their possessions where they have reasonable grounds to 

suspect that the pupil may have a prohibited item listed above.  

iii. Prejudice and discrimination. All actions that intentionally (or otherwise) disadvantage or 

treat differently individuals and/or groups as a result of one or more protected characteristics can be 

considered prejudice or discrimination. All prejudice and discrimination is unacceptable at The Hill 

and the school will always take action to address it where it exists. Any incident that could be 

defined as prejudice and/or discrimination will always be recorded by staff using CPOMS, monitored 

by the Headteacher, and be fully reviewed regularly (at least termly) by the Headteacher and 

members of the senior leadership team. At The HIll we strive to eliminate all forms of prejudice and 

discrimination by educating pupils through: intent and design of the curriculum in every subject, 

PSHE curriculum, behaviour curriculum including assembly, modelling anti-discriminatory behaviour.   

More detail can be found in the school’s equality, diversity, and inclusion policy. 

iv. Child-on-child sexual violence and sexual harassment. This can be defined as behaviour that 

is most likely to include (but may not be limited to):  

• non-consensual sexual activity 

• sexual harassment such as sexual comments, remarks, jokes and online sexual harassment 

• sexting 

• upskirting 



These behaviours are never acceptable at The Hill and the school will always address them where 

they are known to exist. The school will also actively strive to prevent this abuse, as we recognise it 

may exist even when there are no reports. All staff must report any concerns immediately to the 

DSL. All staff must also recognise that downplaying certain behaviours, for example dismissing sexual 

harassment as “just banter”, “just having a laugh”, “part of growing up” or “boys being boys” can 

lead to a culture of unacceptable behaviours, an unsafe environment for pupils and in worst case 

scenarios a culture that normalises abuse leading to pupils accepting it as normal and not coming 

forward to report it. Further consideration of the school’s response to child-on-child abuse, can be 

found in the Safeguarding policy. 

d.  Restrictive Intervention 

We recognise that the vast majority of pupils in our school respond positively to the expectations 

and control practiced by staff which ensures the well-being and safety of all pupils and staff in 

school. We also acknowledge that in exceptional circumstances, staff may need to act in situations 

where the use of reasonable, proportionate and necessary force may be required. We are not a 

school that has a ‘no contact’ policy and that the adoption of a ‘no contact’ policy at school can leave 

staff unable to intervene where reasonable in the circumstances to fully protect pupils. There are 

circumstances where it is appropriate for staff to have physical contact with pupils. These will 

depend on the circumstance, but examples of occasions when physical contact is generally 

appropriate include: 

• To give first aid 

• To guide or escort pupils, such as holding the hand of a pupil at the front / back of the line 

when going to assembly, when walking together around the school or on a school trip, or 

when helping a pupil to a space they have chosen to access to self – regulate. 

• To comfort a distressed pupil 

• To congratulate or praise a pupil, for example a pat on the back, ‘high five’ or a handshake. 

• To demonstrate how to use a musical instrument 

• To demonstrate exercises or techniques during PE lessons or sports coaching. 

At The Hill Primary School we acknowledge that physical techniques are only a small part of a whole 

setting approach to supporting detrimental and dangerous behaviours. Should a pupil’s individual 

care / therapeutic plan require the use of reasonable force and /or restrictive interventions, 

adequate training for staff will be provided. Key aims of any situation where restrictive intervention 

is required are: 

• Restrictive intervention is not the first strategy to be employed in most instances. Staff will 

utilise the Therapeutic Approach, Zones of Regulation and other de-escalation strategies in 

the first instance, wherever possible. 

• Restrictive intervention uses the minimum degree of force necessary for the shortest period 

of time to prevent a pupil causing injury to themselves or others, committing a criminal 

offence, damaging property or causing disorder among pupils at the school, whether during 

a teaching session or otherwise. 

• The scale and nature of any restrictive intervention must be proportionate to both the 

behaviour of the individual to be controlled, and the nature of the harm they might cause. 

• Seclusion will only be used as a safety measure to protect others from harm when a pupil is 

experiencing high levels of emotional or behavioural dysregulation. 



• A member of staff can use such force as is reasonable to search for legally prohibited items. 

Seclusion, as defined in this guidance, is not a disciplinary response to deliberate or wilful 

misbehaviour. There are disciplinary measures that are similar, such as removal from the classroom.  

Any use of reasonable force will be recorded in writing by the school and reported to parents and 

carers in writing as soon as practicable after the incident. 

The governing body will regularly review and interrogate data on restrictive interventions in school  

4. Safeguarding 

The school recognises that changes in behaviour may be an indicator that a child is in need of help or 

protection. We will consider whether a pupil’s behaviour may be linked to them suffering, or being 

likely to suffer, significant harm.  Where this may be the case, we will follow our child protection and 

safeguarding policy, and consider whether pastoral support, an early help intervention or a referral 

to children’s social care is appropriate.  Please refer to our child protection and safeguarding policy 

for more information. 

5. Off-Site Detrimental & Dangerous Behaviour 

Sanctions may be applied where a pupil has displayed detrimental & dangerous behaviour off-site 

when representing the school. This means when the pupil is:  

• Taking part in any school-organised or school-related activity (e.g. school trips)  

• Travelling to or from school  

• Wearing school uniform  

• In any other way identifiable as a pupil of our school 

Sanctions may also be applied where a pupil has displayed detrimental & dangerous behaviour off-

site, at any time, whether or not the conditions above apply, if the behaviour:  

• Could have repercussions for the orderly running of the school  

• Poses a threat to another pupil   

• Could adversely affect the reputation of the school  

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful 

control of a staff member (e.g. on a school-organised trip). 

 

6. Online Detrimental & Dangerous Behaviour 

The school can issue behaviour sanctions to a pupil for online detrimental & dangerous behaviour 

when:  

• It poses a threat or causes harm to another pupil 

• It could have repercussions for the orderly running of the school  

• It adversely affects the reputation of the school  

• The pupil is identifiable as a member of the school 

Sanctions will only be given out on school premises or elsewhere when the pupil is under the lawful 

supervision of a staff member. 



7. Suspension and Permanent Exclusion 

The school can use suspension and permanent exclusion in response to serious incidents or in 

response to persistent detrimental & dangerous behaviour, which has not improved following in-

school sanctions and interventions.  The decision to suspend or exclude will be made by the 

headteacher and only as a last resort. Please refer to our exclusions policy for more information. 

8. Recognising the Impact of SEND on Behaviour 

The school recognises that pupil’s behaviour may be impacted by a special educational need or 

disability (SEND). When incidents of detrimental & dangerous behaviour arise, we will consider them 

in relation to a pupil’s SEND, although we recognise that not every incident of  detrimental or 

dangerous behaviour will be connected to their SEND. Decisions on whether a pupil’s SEND had an 

impact on an incident of detrimental & dangerous behaviour will be made on a case-by-case basis.  

When dealing with detrimental & dangerous behaviour from pupils with SEND, especially where 

their SEND affects their behaviour, the school will balance their legal duties when making decisions 

about enforcing the behaviour policy. The legal duties include:  

• Taking reasonable steps to avoid causing any substantial disadvantage to a disabled child 

caused by the school’s policies or practices (Equality Act 2010)  

• Using our best endeavours to meet the needs of children with SEND (Children and Families 

Act 2014)  

• If a child has an education, health and care (EHC) plan, the provisions set out in that plan 

must be secured and the school must co-operate with the local authority and other bodies 

As part of meeting these duties, the school will anticipate, as far as possible, all likely triggers of  

detrimental & dangerous behaviour, and put in place support to prevent these from occurring. Any 

preventative measures will take into account the specific circumstances and requirements of the 

child concerned. 

8.1 Adapting Consequences for Pupils with SEND 

When considering a protective or educational consequence for a pupil with SEND, the school will 

take into account:  

• Whether the pupil was unable to understand the rule or instruction?   

• Whether the pupil was unable to act differently at the time as a result of their SEND?   

• Whether the pupil is likely to behave aggressively due to their particular SEND?  If the 

answer to any of these questions is yes, it may be unlawful for the school to sanction the 

child for the behaviour. 

The school will then assess if it is appropriate to use a sanction and if so, whether any reasonable 

adjustments need to be made to the sanction. 

8.2 Considering Whether a Pupil Displaying Detrimental & Damaging Behaviour May Have 

Unidentified SEND 

The school’s special educational needs co-ordinator (SENCO) may evaluate a pupil who exhibits 

challenging behaviour to determine whether they have any underlying needs that are not currently 

being met. Where necessary, support and advice will also be sought from specialist teachers, an 

educational psychologist, medical practitioners and/or others, to identify or support specific needs. 



When acute needs are identified in a pupil, we will liaise with external agencies and plan support 

programmes for that pupil. We will work with parent carers to create the plan and review it on a 

regular basis. 

8.3 Children With an Education, Health and Care (EHC) Plan 

The provisions set out in the EHC plan must be secured and the school will co-operate with the local 

authority and other bodies.  If the school has a concern about the behaviour of a child with an EHC 

plan, it will make contact with the local authority to discuss the issue. If appropriate, the school may 

request an emergency annual review of the EHC plan. 

9. Supporting Pupils Following a Protective Consequence 

The school will consider strategies to help pupils to understand how to demonstrate valued 

behaviours at school. This could include measures such as   

• Reintegration meetings  

• Restorative meetings with children and teachers present  

• Daily contact with named adult  

• Behaviour support plan informed by The Early Prognosis Tool 

• Regular contact with parent carers and children to denote success or further support 

• Creation of individual pupil risk assessments. 

10. Monitoring this policy 

This behaviour policy will be reviewed by the headteacher and full governing body at least annually, 

or more frequently, if needed, to address findings from the regular monitoring of the behaviour 

data. At each review, the policy will be approved by the governing board. The written statement of 

behaviour principle will be reviewed and approved by the full governing board annually. 

11. Links with other policies 

This behaviour policy is linked to the following policies   

• Suspension and Exclusions policy  

• Child protection and safeguarding policy  

• Anti-bullying policy  

• SEND Policy 

 

 

 

 

 

 

 



12. Appendix 1 

Educational Consequences 

Educational Consequences should be something which logically or naturally follows on from an 

action.  

The below list is not exhaustive and a child’s specific needs should be taken in to consideration e.g. 

SEND.  

Type of behaviour In the classroom Break and Lunchtimes 

More common 
detrimental behaviour 

After other steps have been taken 
outlined above: 
 
Conversation about the 
behaviour focussing on impact on 
others e.g. I can see you are 
struggling to focus, this is making 
it hard for your partner to learn. 
Is everything ok?  

After other steps have been taken 
outlined above: 
 
Conversation about the behaviour 
focussing on impact on others e.g. I can 
see you are finding football frustrating, 
this is making it hard for others to play. 
Is everything ok?  

Less common 
detrimental 
behaviours 

Educational consequences could 
include:  
 

• Completing a task at 
another time 

• Tidying up a mess made 

• Practicing lining up etc 

• Researching and 
explaining  

• Specific teaching to the 
child about the impact of 
actions (e.g. use of racist 
language) 

• Restorative conversations 

Educational consequences could 
include:  
 

• Tidying up a mess they have 
made 

• Child pointing out valued 
behaviour in a specific activity 
e.g. where children are taking 
turns in a game 

• Child explains rules of the game 
to the adult, model or point out 
to child how this should be 
done if they are unsure 

• Child explain how equipment 
should be used to the adult, 
model or point out to child how 
this should be done if they are 
unsure 

• Make repairs to something they 
have broken 

• Restorative conversations 

 

 


